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DISTRICT MISSION STATEMENT 
Our mission in the Egg Harbor Township School District is to partner with the student, 
family, school, and community to provide a safe learning environment that addresses 
rigorous and relevant 21st Century standards and best practices which will develop 
academic scholarship, integrity, leadership, citizenship, and the unique learning style of 
students, while encouraging them to develop a strong work ethic and to act responsibly 
in their school community and every day society.  
 

WORLD LANGUAGES - PHILOSOPHY 
The acquisition of a second language is essential in the 21st century. Proficiency in a 
second language provides the learner with a competitive edge and increased value in the 
global economy and enhanced career opportunities. Proficiency can only be reached by 
constant exposure to authentic materials and continued use of the target language.  We 
also believe in the value and tradition of teaching Classical Languages and acknowledge 
the teaching of them as the foundations for many modern languages.  
 
Learning a second language provides students with innumerable advantages both in their 
academic career and in their post graduate life. Language proficiency enhances critical 
thinking and problem solving skills, increases and enriches vocabulary, and deepens 
understanding and appreciation for their own language and culture. Proficient language 
learners better understand and accept diversity in an ever changing global environment.  
 

WORLD LANGUAGES – STATEMENT OF PURPOSE 
The World Languages Department of Egg Harbor Township is committed to providing all 
students with meaningful learning experiences that promote proficiency in the target 
language and encourage cultural appreciation within an environment that fosters and 
rewards academic excellence.  The overarching goal of language instruction is the 
development of students’ communicative skills.  To achieve maximum proficiency, 
language classes in Egg Harbor Township will focus on the 5 Cs of Language Education: 
Communication, Cultures, Connections, Comparisons, and Communities.  

The revised world languages standard includes three modes of communication:  
interpretive, interpersonal, and presentational. In the Interpretive Mode of communication, 
students demonstrate understanding of spoken and written communication within 
appropriate cultural contexts. The Interpersonal Mode of communication requires 
students to engage in direct oral and/or written communication with others. The 
Presentational Mode of communication enables students to present orally and/or in 
writing information to an audience of listeners or readers with whom there is no immediate 
interaction. Students’ success is measured through a variety of rigorous Integrated 
Performance Assessments (IPAs) using authentic materials that prepare students to 
function in relevant situations in a 21st century environment. 

Egg Harbor Township students are part of a dynamic, interconnected, and 
technologically driven global society focused on the creation and communication of 
knowledge and ideas. Individuals who effectively communicate in more than one 
language are globally literate and are well equipped to succeed in the 21st century.  The 
goal for all World Language students is to foster an appreciation for second language 
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learning, and ultimately, to promote bi-literacy and critical thinking skills in the target 
language.  

The study of Classical Languages focuses primarily on the Interpretive Mode using 
historical contexts. Often, attention will be given to oral dimensions of classical languages 
by requiring students to make presentations in the language of study as a way of 
strengthening their language knowledge and use. Classical Mythology is taught in order 
to illustrate connections and comparisons between ancient cultures and the contemporary 
world.    

The goal for heritage speakers is to prepare them for success by facilitating writing 
and reading fluency while refining formal speech.  Heritage speakers have varying 
abilities and proficiencies in their respective heritage languages. Although heritage 
speakers are able to carry on fluent and idiomatic conversations in the heritage language, 
they often need instruction that allows them to develop strengths in reading and in formal 
speaking and writing.  The goal is to provide them with opportunities for developing skills 
in their native languages that are both developmentally supportive and rigorous.  
Designing curriculum to maintain and further develop native-language skills ensures that 
the skills of these students do not erode over time. 
 

INTRODUCTION 
The most precious resource teachers have is time.  Regardless of how much time a 
course is scheduled for, it is never enough to accomplish all that one would like.  
Therefore, it is imperative that teachers utilize the time they have wisely in order to 
maximize the potential for all students to achieve the desired learning. 
 
High quality educational programs are characterized by clearly stated goals for student 
learning, teachers who are well-informed and skilled in enabling students to reach those 
goals, program designs that allow for continuous growth over the span of years of 
instruction, and ways of measuring whether students are achieving program goals.   
 

EGG HARBOR TOWNSHIP SCHOOL DISTRICT CURRICULUM TEMPLATE 
The Egg Harbor Township School District has embraced the backward-design model as 
the foundation for all curriculum development for the educational program.  When 
reviewing curriculum documents and the Egg Harbor Township curriculum template, 
aspects of the backward-design model will be found in the stated enduring 
understandings/essential questions, unit assessments, and instructional activities.  
Familiarization with backward-design is critical to working effectively with Egg Harbor 
Township’s curriculum guides.  
 

GUIDING PRINCIPLES: WHAT IS BACKWARD DESIGN? 
WHAT IS UNDERSTANDING BY DESIGN? 

“Backward design” is an increasingly common approach to planning curriculum and 
instruction.  As its name implies, “backward design” is based on defining clear goals, 
providing acceptable evidence of having achieved those goals, and then working 
‘backward’ to identify what actions need to be taken that will ensure that the gap between 
the current status and the desired status is closed.   
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Building on the concept of backward design, Grant Wiggins and Jay McTighe 
(2005) have developed a structured approach to planning programs, curriculum, and 
instructional units. Their model asks educators to state goals; identify deep 
understandings, pose essential questions, and specify clear evidence that goals, 
understandings, and core learning have been achieved. 

Program based on backward design use desired results to drive decisions. With 
this design, there are questions to consider, such as: What should students understand, 
know, and be able to do? What does it look like to meet those goals? What kind of 
program will result in the outcomes stated?   How will we know students have achieved 
that result?  What other kinds of evidence will tell us that we have a quality program? 
These questions apply regardless of whether they are goals in program planning or 
classroom instruction.  

 
The backward design process involves three interrelated stages for developing an entire 
curriculum or a single unit of instruction. The relationship from planning to curriculum 
design, development, and implementation hinges upon the integration of the following 
three stages.  

 
Stage I:  Identifying Desired Results:  Enduring understandings, essential questions, 
knowledge and skills need to be woven into curriculum publications, documents, 
standards, and scope and sequence materials.  Enduring understandings identify the “big 
ideas” that students will grapple with during the course of the unit.  Essential questions 
provide a unifying focus for the unit and students should be able to answer more deeply 
and fully these questions as they proceed through the unit.  Knowledge and skills are the 
“stuff” upon which the understandings are built.   

 
Stage II:  Determining Acceptable Evidence: Varied types of evidence are specified to 
ensure that students demonstrate attainment of desired results.  While discrete 
knowledge assessments (e.g.: multiple choice, fill-in-the-blank, short answer, etc…) will 
be utilized during an instructional unit, the overall unit assessment is performance-based 
and asks students to demonstrate that they have mastered the desired understandings.  
These culminating (summative) assessments are authentic tasks that students would 
likely encounter in the real-world after they leave school.  They allow students to 
demonstrate all that they have learned and can do.  To demonstrate their understandings 
students can explain, interpret, apply, provide critical and insightful points of view, show 
empathy and/or evidence self-knowledge.  Models of student performance and clearly 
defined criteria (i.e.: rubrics) are provided to all students in advance of starting work on 
the unit task.   

 
Stage III:  Designing Learning Activities:  Instructional tasks, activities, and experiences 
are aligned with stages one and two so that the desired results are obtained based on 
the identified evidence or assessment tasks.  Instructional activities and strategies are 
considered only once stages one and two have been clearly explicated.  Therefore, 
congruence among all three stages can be ensured and teachers can make wise 
instructional choices.   
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At the curricular level, these three stages are best realized as a fusion of research, best 
practices, shared and sustained inquiry, consensus building, and initiative that involves 
all stakeholders. In this design, administrators are instructional leaders who enable the 
alignment between the curriculum and other key initiatives in their district or schools. 
These leaders demonstrate a clear purpose and direction for the curriculum within their 
school or district by providing support for implementation, opportunities for revision 
through sustained and consistent professional development, initiating action research 
activities, and collecting and evaluating materials to ensure alignment with the desired 
results. Intrinsic to the success of curriculum is to show how it aligns with the overarching 
goals of the district, how the document relates to district, state, or national standards, 
what a high quality educational program looks like, and what excellent teaching and 
learning looks like. Within education, success of the educational program is realized 
through this blend of commitment and organizational direction. 
 

INTENT OF THE GUIDE 
This guide is intended to provide teachers with course objective and possible activities, 
as well as assist the teacher in planning and delivering instruction in accordance with the 
New Jersey Core Curriculum Content Standards.  The guide is not intended to restrict or 
limit the teacher’s resources or individual instruction techniques.  It is expected that the 
teacher will reflectively adjust and modify instruction and units during the course of normal 
lessons depending on the varying needs of the class, provided such modified instruction 
attends to the objectives and essential questions outlined below. 
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Unit Name: HN 4 - Unit 1 : Personal and Public Identity 

Author: Rachael Ginsberg 

UNIT    

    

 

Subject: 
World 

Languages 
 

Country:USA  

Course/Grade: 
Honors 4 

French 
 

State/Group: NJ 

School: 

Egg Harbor 

Township 

High School 

      

     

 

   

 

   

 

UNIT SUMMARY 

In this unit students will explore and evaluate their personal and public identities. 

Students will reflect upon and compare aspects of their lives in addition to personal 

relationships and outside influences which contribute to their personalities and perception 

of self-identity. Students will read articles and interpret infographics in order to draw 

conclusions regarding the media’s influence on oneself and society. Students will research 

and identify the ideal living environment based on their personalities and interests. 

   

   

 

   

 

UNIT RESOURCES    

 

Printed Materials:  

Imaginez, 2nd edition 

 

   

 

Resources:  

Youtube videos 

Surveys and articles  

Un Illustre Inconnu (film) 

Le Télégramme (court métrage) 

J’attendrai le suivant (court métrage) 

Aux Arbres Citoyens ! (excerpt of text) 
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Internet Resource Links: 

 www.lemonade.fr 

www.tf1.fr 

www.tv5monde.com 

www.cours.fr 

www.phosphore.com 

www.lacroix.com/actualite 

www.canalacademie.com 

https://www.laits.utexas.edu/tex/ 

 

 

   

 

   

    

STAGE ONE    

 

   

  GOALS AND STANDARDS    

 

Standard State: NJ 

NJ.7.1. World Languages: All students will be able to use a world language in addition to English to 

engage in meaningful conversation, to understand and interpret spoken and written language, and 

to present information, concepts, and ideas, while also gaining an understanding of the 

perspectives of other cultures. Through language study, they will make connections with other 

content areas, compare the language and culture studied with their own, and participate in home 

and global communities.  

7.1.IH.A.1 Analyze and critique information contained in culturally authentic materials using 

electronic information and other sources related to a variety of familiar and some unfamiliar topics. 

7.1.IH.A.2 Demonstrate comprehension of spoken and written language as expressed by 

speakers of the target language in formal and informal settings, through appropriate responses.  

7.1.IH.A.5 Synthesize information from oral and written discourse dealing with a variety of 

topics. 

7.1.IH.A.7 Infer the meaning of some unfamiliar words and phrases in new formal and 

informal contexts.  

7.1.IH.A.8 Analyze structures of the target language and comparable linguistic structures in 

English. 

7.1.IH.B.2 Give, respond to, and ask for clarification on detailed oral and written directions, 

commands, and requests.  

7.1.IH.B.3 Interact in a variety of familiar situations using culturally appropriate verbal and 

non-verbal communication strategies. 

   

 

 

 

 

 

 

 

 

   

http://www.lemonade.fr/
http://www.tf1.fr/
http://www.tv5monde.com/
http://www.cours.fr/
http://www.phosphore.com/
http://www.lacroix.com/actualite
http://www.canalacademie.com/
https://www.laits.utexas.edu/tex/
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7.1.IH.B.4 Ask and respond to questions as part of a group discussion of topics and situations 

of a personal, academic, or social nature.  

7.1.IH.B.5 Engage in oral and/or written discourse in a variety of timeframes on topics of 

personal or social interest or on topics studied in other content areas. 

7.1.IH.C.2 Create and perform stories, poems, short plays, or oral reports based on personal 

experiences and/or that reflect cultural perspectives associated with the target culture(s).  

7.1.IH.C.3 Use language creatively in writing for a variety of purposes.  

7.1.IH.C.4 Explain the structural elements and/or cultural perspectives found in culturally 

authentic materials.  

7.1.IH.C.5 Explain cultural perspectives associated with the target culture(s), as evidenced by 

the cultural products and cultural practices associated with the target culture(s), and compare 

these perspectives with those of one’s own culture. 

 

 

 

 

ENDURING UNDERSTANDINGS     

 

I will understand that... 

 An individual’s personal relationships can impact his/her identity in a variety of ways, 

including interests, tastes, and concepts of “norms”. 

 Where I choose to live is a reflection of my personality. 

 The media and public opinion can have an influence on my ideas, values, beliefs, and/or 

behaviors. 

   

 

 

 

   

 

ESSENTIAL QUESTIONS  

How do my personal relationships reflect my identity? 

How does my personality affect where I choose to live? 

How does media influence me? 
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KNOWLEDGE AND SKILLS 

 

Student will know : 

 Vocabulary for personal relationships 

 Phrases and vocabulary for 

expressing opinions 

 Vocabulary for living in town and/or 

the suburbs 

 Reflexive and reciprocal verbs 

present and past (recycled) 

 Adjective rules and agreement 

(recycled) 

 Conditional (recycled) 

 Adverb formation (recycled) 

 Vocabulary for the influence of 

media. 

 Passé compose vs imparfait 

(recycled) 

Student will be able to: 

 Reflect upon their personal 

relationships 

 Predict and discuss the impact of 

their personalities on where they will 

choose to live 

 Analyze and discuss the impact of 

media on public opinion  

 Discuss their personality and it’s 

compatibility in personal 

relationships 

 Describe where they would like to 

live and how it is a reflection of their 

personality. 

 Express opinions 

 Read authentic articles and make 

inferences. 

 Determine meaning from context. 

 Ask and answer questions about their 

personality. 

 Identify and present the ideal place 

to live based on their personality and 

interests. 

   

  

   

 

   

STAGE TWO    

 

   

 

PERFORMANCE TASKS     

 

Title: Interpretive 

Read and answer questions on a culturally authentic article about media’s influence on public 

opinion. 

 

Suggested Rubrics: http://flenj.org/CAPS/?page=147 

 

   

http://flenj.org/CAPS/?page=147
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 Title: Interpersonal 

While studying abroad, you are interviewed for the magazine Phosphore. Provide information about 

your personality, friends, and personal identity to be featured in an upcoming issue. Be sure to give 

detailed examples and insights. 

 

Suggested Rubrics: http://flenj.org/CAPS/?page=147 

 

  Title: Presentational 

You are applying for a scholarship to spend a semester in a Francophone country.  Research your 

ideal francophone city and present it to the selection committee. Include details about the area and 

why it is the perfect match for your personality. 

 

Suggested Rubrics:  

http://flenj.org/CAPS/?page=147 

 

   

 

OTHER EVIDENCE 

quizzes  
homework 
partner practice  
formative assessments 

Quarterly Exam (10%)  
 

   

     

http://flenj.org/CAPS/?page=147
http://flenj.org/CAPS/?page=147
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General Time Line and sequence 

Week 1: Reflect and discuss “Who Am I”? Students will take personality quizzes and 

discuss their accuracy. Introduce vocabulary for Personal Relationships. Interpersonal 

discussions.  

 

Week 2: Describe personalities and interests. Consider the personalities of friends and 

family members. Problem-solve situations regarding different personalities. Brainstorm the 

effects of nationality on personal identity. 

 

Week 3: Reflect and discuss the effects of culture on identity. Fill out a cultural identity 

chart for yourself and someone you know well. Expressing Opinions Handout. Interpersonal 

Assessment. 

 

 

 

 

 

 

       Student’s self-assessment: 

I     I  can:  

 

 Reflect upon and describe my personal relationships 

 Predict and discuss the impact of my personality on where l choose to live 

 Analyze and discuss the impact of media on my opinions and perceptions  

 Discuss my personality and it’s compatibility in personal relationships 

 Describe where I would like to live and provide reasons to explain how it is a reflection of 

me. 

 Express my opinions 

 Read authentic articles and make inferences. 

 Determine meaning from context. 

 Ask and answer questions about my personality. 

 

1 

h 

   

    

STAGE THREE    

 

   

 

LEARNING ACTIVITIES     
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Week 4: Vocabulary for living in the town vs suburbs. Questionnaire indicating living 

preferences. Create pros/cons list of each location. Watch and discuss “J’attendrai le 

siuvant” 

 

Week 5: Reflexives and reciprocal verbs in the present and past. Describe the different 

routines of living in a city vs living in the country. Review of adjective formation and 

agreement. Role-play 

 

Week 6: View pictures of various Francophone towns and discuss with partner what life 

would be like there. Review of the conditional. Presentational Assessment. 

 

Week 7: Review adverb formation. Interview classmates about their habits and 

preferences. Writing practice. 

 

Week 8: Consider how media influences public and personal opinion. Discuss students’ 

methods of staying up to date in the news and world events. (T.V., news, social media, etc) 

Review past participle regular and irregular verbs vs the imperfect tense. 

 

Week 9: Read an excerpt from “Aux Arbres Citoyens”. Discuss what it means to be a good 

reporter and the influence of reporters on their audience. Analyze, predict, and discuss the 

effects of media in politics and social issues. Interpretive Assessment. 
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Unit Name: HN 4 - Unit 2 : Evolving Society  

Author: Rachael Ginsberg 

UNIT    

 

   

 

Subject: 
World 

Languages 
 

Country:USA  

Course/Grade: HN 4 French  
 

State/Group: NJ 

School: 

Egg Harbor 

Township 

High School 

      

     

 

   

 

   

 

UNIT SUMMARY 

In this unit, students will explore, predict and validate the way in which modern society 

evolves in both the United States and France. Students will draw cultural comparisons 

between the two in order to examine their fundamental similarities and differences. 

Students will assess and defend ideas of justice as presented in Les Droits de l’Homme and 

propose basic human rights which they believe should be universal. Students will learn 

about immigration and immigrants in France as well as the socio-political issues which 

surround immigration. Students will analyze the role society plays in integration and 

assimilation and address issues of stereotypes and racism. Students will draw cultural 

comparisons surrounding issues of immigration and assimilation in the United States and 

France. 

   

   

 

   

 

UNIT RESOURCES    

 

Printed Materials:  

Imaginez, 2nd edition 
   

 

Resources:  

Cours du Babel (documentary) 

Racisme explique à ma fille (Allons au-delà) 

Interview with Stromae  

Ma France à Moi par Diam (song) 

Marine par Diam (song) 

Tous les Mêmes par Stromae (song) 

Soleil par Gregoire (song) 

Bébé Tigre (Film) 
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Inch’allah Dimanche (film) 

Revolution des Crabes (court métrage) 

Samb et le Commissaire (court mètrage) 

De l’autre côté (court mètrage) 

Les Droits de l’Homme (document) 

 

 

 

Internet Resource Links: 

www.lemonade.fr 

www.tf1.fr 

www.tv5monde.com 

www.cours.fr 

www.phosphore.com 

www.lacroix.com/actualite 

www.canalacademie.com 

www.prejuges-stereotypes.net/main.htm 

www.ciao.ch/f/racismes 

https://www.laits.utexas.edu/tex/ 

Stromae interview: http://www.europe1.fr/mediacenter/emissions/l-interview-verite-

thomas-sotto/videos/stromae-le-racisme-a-toujours-existe-1746597 

 

  

   

    

     

Stage One    

 

   

 

GOALS AND STANDARDS    

 

Standard State: NJ 

NJ.7.1. World Languages: All students will be able to use a world language in addition to English to 

engage in meaningful conversation, to understand and interpret spoken and written language, and 

to present information, concepts, and ideas, while also gaining an understanding of the 

perspectives of other cultures. Through language study, they will make connections with other 

content areas, compare the language and culture studied with their own, and participate in home 

and global communities.  

   

http://www.lemonade.fr/
http://www.tf1.fr/
http://www.tv5monde.com/
http://www.cours.fr/
http://www.phosphore.com/
http://www.lacroix.com/actualite
http://www.canalacademie.com/
http://www.prejuges-stereotypes.net/main.htm
http://www.ciao.ch/f/racismes
https://www.laits.utexas.edu/tex/
http://www.europe1.fr/mediacenter/emissions/l-interview-verite-thomas-sotto/videos/stromae-le-racisme-a-toujours-existe-1746597
http://www.europe1.fr/mediacenter/emissions/l-interview-verite-thomas-sotto/videos/stromae-le-racisme-a-toujours-existe-1746597
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7.1.IH.A.1 Analyze and critique information contained in culturally authentic materials using 

electronic information and other sources related to a variety of familiar and some unfamiliar topics. 

7.1.IH.A.2 Demonstrate comprehension of spoken and written language as expressed by 

speakers of the target language in formal and informal settings, through appropriate responses. 

7.1.IH.A.3 Compare and contrast the use of verbal and non-verbal etiquette to perform a variety of 

functions (such as persuading, negotiating, or offering advice) in the target culture(s) and in one’s 

own culture  

7.1.IH.A.5 Synthesize information from oral and written discourse dealing with a variety of 

topics. 

7.1.IH.A.7 Infer the meaning of some unfamiliar words and phrases in new formal and 

informal contexts.  

7.1.IH.A.8 Analyze structures of the target language and comparable linguistic structures in 

English. 

7.1.IH.B.2 Give, respond to, and ask for clarification on detailed oral and written directions, 

commands, and requests.  

7.1.IH.B.3 Interact in a variety of familiar situations using culturally appropriate verbal and 

non-verbal communication strategies. 

7.1.IH.B.4 Ask and respond to questions as part of a group discussion of topics and situations 

of a personal, academic, or social nature.  

7.1.IH.B.5 Engage in oral and/or written discourse in a variety of timeframes on topics of 

personal or social interest or on topics studied in other content areas. 

7.1.IH.B.6       Use language in a variety of settings to further personal and/or academic goals. 

7.1.IH.C.2 Create and perform stories, poems, short plays, or oral reports based on personal 

experiences and/or that reflect cultural perspectives associated with the target culture(s).  

7.1.IH.C.3 Use language creatively in writing for a variety of purposes.  

7.1.IH.C.4 Explain the structural elements and/or cultural perspectives found in culturally 

authentic materials.  

7.1.IH.C.5 Explain cultural perspectives associated with the target culture(s), as evidenced by 

the cultural products and cultural practices associated with the target culture(s), and compare 

these perspectives with those of one’s own culture. 

 

 

   

 

ENDURING UNDERSTANDINGS     

 

I will understand that... 

 Ideas of justice vary depending on the people and/or culture. 

 Society and culture impact my views of right and wrong. 

 Rights are different from privileges. 
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 Culture and language affect my beliefs. 

    

 

ESSENTIAL QUESTIONS  

 What is justice? Can justice change or evolve? 

 Who decides right from wrong? 

 Who determines a right from a privilege? 

 Is it essential to assimilate to the culture in which one resides? 

 How do culture and language affect a person’s beliefs and values? 

   

 
 

KNOWLEDGE AND SKILLS 
   

 

Student will know : 

 Vocabulary for discussing justice and 

politics 

 Plus-que parfait (recycled) 

 Debate phrases and vocabulary 

 Indefinite adjectives and pronouns 

(recycled) 

 Vocabulary for an evolving society 

(immigration, assimilation, racism 

and stereotypes) 

 Object Pronouns (recycled) 

 Vocabulary for family relationships 

(recycled) 

Student will be able to: 

 Analyze and defend concepts of 

justice 

 Predict the impact of culture and 

language on beliefs. 

 Articulate the differences between 

rights and privileges. 

 Debate the necessity for assimilation 

and immigration. 

 Read authentic articles to make 

inferences and determine meaning 

from context. 

 Listen to, interpret, and debate news, 

podcasts, and documentaries. 

 Write an article. 

   
 

   

Stage Two    

 

   

 

PERFORMANCE TASKS     

 

Title: Interpretive 

Students will read Les Droits de l’Homme and answer questions. 

 

Suggested Rubrics: http://flenj.org/CAPS/?page=147 

 

   

http://flenj.org/CAPS/?page=147
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 Title: Interpersonal 

Students will debate issues of immigration and assimilation. 

 

Suggested Rubrics: http://flenj.org/CAPS/?page=147 

 

  Title: Presentational 

Students will write an article for the magazine Sciences Humaines. They will answer the question 

“Is it the responsibility of an immigrant to assimilate to a new country or is it the responsibility of a 

country and its citizens to adapt to immigrant cultures?”  

 

Suggested Rubrics: http://flenj.org/CAPS/?page=147 

 OTHER EVIDENCE    

 

quizzes  

homework 
partner practice  
formative assessments 
Quarterly Exam (10%)  

 

   

       

 StStudent’s self-assessment: 

I     I  can:  

 Analyze and defend my concepts of justice. 

 Predict the impact of culture and language on beliefs. 

 Articulate the differences between rights and privileges and cite examples of each in the US 

and France. 

 Debate the necessity for assimilation. 

 Converse with confidence on social issues. 

De 

1 

  

 

   

 

 
   

Stage  Three    

    

 LEARNING ACTIVITIES     

http://flenj.org/CAPS/?page=147
http://flenj.org/CAPS/?page=147
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Week 1:  Students will reflect upon the concept of justice. In an ideal world, what rights should 

everyone have? Intro to vocabulary for discussing justice and politics. Watch and discuss the court 

métrage Revolution des Crabes. 

 

Week 2: Review and practice of plus-que parfait. Students will learn and practice phrases, 

expressions, and vocabulary related to debate. Students will practice basic debate skills. 

 

Week 3: Review variations of the negation ne…pas. Students will brainstorm a list of all negation 

forms they recall. Review and practice indefinite adjectives and pronouns. Students will work in 

small groups to create a list of 10 human rights which they believe to be the most important. 

Interpretive. 

 

Week 4: Intro to vocabulary for assimilation and immigration. Students will reflect and write about 

how beliefs regarding immigration might differ in the US vs France. Students will also consider 

whether it is necessary to assimilate in order to integrate into a new society. Intro to immigration 

statistics in France.  

 

Week 5: Quiz. Continue to practice debate techniques and phrases. Students will read an article 

and infographics about the “need to know” facts on immigration in France. Jigsaw information in 

small groups. Presentational Writing  

 

Week 6: Using the websites www.prejuges-stereotypes.net/main.htm and 

www.ciao.ch/f/racismes.fr students will read, watch interviews and video clips, and discuss issues 

of stereotypes and prejudice as well as applicable laws and policies in France. Quiz  

 

Week 7: Introduction to the burqa ban in France. Discussion of the veil. Students will learn that 

there are different types of veil in different regions of the Muslim world and explore which head 

coverings are banned and which are permissible under the “burqa ban” in France, and its religious 

implications. Students will read and listen to various points of views on the ban. Consider security 

issues, French culture, and ideas of religious freedoms. Cultural comparison of the ban. Students 

will evaluate the issues involved and formulate and discuss opinions. 

 

Week 8: Interpersonal Assessment (Debates). Students will watch a documentary on immigrant 

students in France. Students will review and practice object pronoun placement and order. 

 

Week 9: Students will review vocabulary pertaining to the family and discuss how family 

relationships are influenced by culture and society. Students will discuss how family relationships 

evolve. Quarterly 

   

http://www.prejuges-stereotypes.net/main.htm
http://www.ciao.ch/f/racismes.fr
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Unit Name: HN 4 - Unit 3 : Life in the 21st century  

Author: Rachael Ginsberg 

UNIT    

 

   

 

Subject: 
World 

Languages 
 

Country:USA  

Course/Grade: HN 4 French  
 

State/Group: NJ 

School: 

Egg Harbor 

Township 

High School 

      

     

 

   

 

   

 

UNIT SUMMARY 

In this unit, students will explore the impact of science and technology on society and 

their daily lives. Students will reflect upon and debate issues of the 21st century in 

emerging scientific advancements and technologies. Students will predict the impact of 

their potential career choices.  Students will also discuss and propose solutions to issues 

that may appear in the workplace, including; challenges of self-employment, working with 

a difficult boss, and ageism. 

   

   

 

   

 

UNIT RESOURCES    

 

Printed Materials:  

Imaginez, 2nd edition 
   

 

Resources:  

Le travail c’est la santé (song by Henri Salvador) 

Travailler c’est trop dur (song by Beausoleil) 

Bonbon au Poivre (court métrage) 

Pas Sorcier, le clonage (French TV series) 

 

   

 

Internet Resource Links: 

www.lemonade.fr 

www.tf1.fr 

www.tv5monde.com 

www.cours.fr 

www.phosphore.com 

   

http://www.lemonade.fr/
http://www.tf1.fr/
http://www.tv5monde.com/
http://www.cours.fr/
http://www.phosphore.com/
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www.lacroix.com/actualite 

www.canalacademie.com 

https://www.laits.utexas.edu/tex/ 

http://www.scienceshumaines.com/ 

 

 

  

    

     

Stage One    

 

   

 

GOALS AND STANDARDS    

 

Standard State: NJ 

NJ.7.1. World Languages: All students will be able to use a world language in addition to English to 

engage in meaningful conversation, to understand and interpret spoken and written language, and 

to present information, concepts, and ideas, while also gaining an understanding of the 

perspectives of other cultures. Through language study, they will make connections with other 

content areas, compare the language and culture studied with their own, and participate in home 

and global communities.  

7.1.IH.A.1 Analyze and critique information contained in culturally authentic materials using 

electronic information and other sources related to a variety of familiar and some unfamiliar topics. 

7.1.IH.A.2 Demonstrate comprehension of spoken and written language as expressed by 

speakers of the target language in formal and informal settings, through appropriate responses.  

7.1.IH.A.5 Synthesize information from oral and written discourse dealing with a variety of 

topics. 

7.1.IH.A.7 Infer the meaning of some unfamiliar words and phrases in new formal and 

informal contexts.  

7.1.IH.A.8 Analyze structures of the target language and comparable linguistic structures in 

English. 

7.1.IH.B.1        Use digital tools to participate in extended conversations using a variety of 

timeframes to exchange information. 

7.1.IH.B.2 Give, respond to, and ask for clarification on detailed oral and written directions, 

commands, and requests.  

7.1.IH.B.3 Interact in a variety of familiar situations using culturally appropriate verbal and 

non-verbal communication strategies. 

7.1.IH.B.4 Ask and respond to questions as part of a group discussion of topics and situations 

of a personal, academic, or social nature.  

   

http://www.lacroix.com/actualite
http://www.canalacademie.com/
https://www.laits.utexas.edu/tex/
http://www.scienceshumaines.com/
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7.1.IH.B.5 Engage in oral and/or written discourse in a variety of timeframes on topics of 

personal or social interest or on topics studied in other content areas. 

7.1.IH.C.2 Create and perform stories, poems, short plays, or oral reports based on personal 

experiences and/or that reflect cultural perspectives associated with the target culture(s).  

7.1.IH.C.3 Use language creatively in writing for a variety of purposes.  

7.1.IH.C.4 Explain the structural elements and/or cultural perspectives found in culturally 

authentic materials.  

7.1.IH.C.6       Explain/demonstrate cross-cultural skills needed for a variety of professions and 

careers within the global workforce. 

 

 

   

 

ENDURING UNDERSTANDINGS     

 

I will understand that... 

 The effect of technology on oneself and society is ever changing. 

 Innovations in science and technology shape job positions and opportunities for my future. 

 Products and technologies alter the culture of contemporary life. 

 The job(s) I choose will impact my future lifestyle. 

   

    

 

ESSENTIAL QUESTIONS  

 How do developments in science and technology affect our lives? 

 What factors have driven innovations and discovery in fields of science and technology? 

 How is contemporary life influenced by cultural products and practices? 

 How does one’s job(s) impact life? 

   

 
 

KNOWLEDGE AND SKILLS 
   

 

Student will know : 

 Vocabulary related to perspective 

jobs. 

 Vocabulary related to technology and 

scientific advancement 

 Relative pronouns (recycled) 

 Present participle 

 Conditional (recycled) 

 Subjunctive (recycled) 

Student will be able to: 

 Contemplate and articulate ways in 

which technology impacts 

contemporary life. 

 Predict and consider factors which 

drive innovation and discovery. 

 Examine the pros and cons of certain 

career fields and discuss their 

compatibility. 
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 Future simple (recycled) 

 Comparatives and Superlatives 

(recycled) 

 Respond to formal e-mails for jobs, 

applications, or scholarships. 

 Research and present information on 

inventors. 

   
 

Stage Two    

 

   

 

PERFORMANCE TASKS     

 

Title: Interpretive 

Students will read an article about the use of technology among teens and answer questions. 

 

Suggested Rubrics: http://flenj.org/CAPS/?page=147 

 

 Title: Interpersonal 

Students will write a response to an e-mail. 

 

Suggested Rubrics: http://flenj.org/CAPS/?page=147 

 

  Title: Presentational 1 

Shark Tank: Students will invent a product or technology and present it to the “sharks” in an 

attempt to gain investors. 

 

Suggested Rubrics: http://flenj.org/CAPS/?page=147 

 

  Title: Presentational 2 

Students will research and present a francophone inventor. 

 

Suggested Rubrics: http://flenj.org/CAPS/?page=147 

   

 OTHER EVIDENCE    

 

quizzes  
homework 

partner practice  
formative assessments 
Quarterly Exam (10%)  

 

   

   

http://flenj.org/CAPS/?page=147
http://flenj.org/CAPS/?page=147
http://flenj.org/CAPS/?page=147
http://flenj.org/CAPS/?page=147
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 StStudent’s self-assessment: 

I     I  can:  

 Contemplate and articulate ways in which technology impacts contemporary life. 

 Predict and consider factors which drive innovation and discovery. 

 Examine the pros and cons of certain career fields and discuss their compatibility. To my 

desired lifestyle. 

 Respond to formal e-mails for jobs, applications, or scholarships. 

 Research and present information on inventors. 

De 

1 

  

 

 

 
   

Stage  Three    

    

 LEARNING ACTIVITIES     

 

Week 1:  Introduce vocabulary for professions. Using I-pads, students will take a job compatibility 

test and discuss the results with a partner. Vocabulary for work and finances. Students will watch 

the court métrage Bonbon Au Poivre which addresses issues of ae, experience and productivity in 

the workplace. 

 

Week 2: Discuss the role of age and experience in the workplace. Quiz on vocab. Students will 

listen to songs about work and discuss the value of working and its impact on one’s lifestyle. 

Review and practice relative pronouns. 

 

Week 3: Quiz relative pronouns. Intro to format, vocab, and phrases for writing an e-mail. Reflect, 

discuss, and debate the differences between interacting with someone via phone, e-mail, of face-

to-face. Practice answering e-mails. Read and discuss Profession Libérale. Address the pros and 

cons of being one’s own boss. 

 

Week 4: Infographics on cell phone and facebook/social media usage. Debate in small groups: 

Does technology unite people or isolate them? Writing practice. E-mail practice with peer 

corrections. Brainstorm and discuss what technology/invention students use most in their daily 

lives. Interpersonal Assessment 
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Week 5: Students will be assigned Shark Tank project and begin to plan with their partner. 

Discuss Rabelais’ quote “Science sans conscience n’est que ruine de l’âme”. Review and practice 

comparatives and superlatives. Review formation of the futur simple. 

 

Week 6:  Continue to practice the future simple. Short reading on developing technologies in the 

field of cloning. Video excerpts from Pas Sorcier: le clonage. Consider the implications for cloning 

and establish pros and cons. Discuss and predict the trends and implications of scientific research 

around the world. 

 

Week 7: Presentational Assessment. Read and discuss news in the field of science and technology. 

 

Week 8: Brainstorm: What francophone inventors do you know? Intro to two francophone 

inventors, their inventions, and their impact of society. Computer lab: Students will choose a 

francophone inventor to present. 

 

Week 9:  Present inventors. SGO/Quarterly 
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Unit Name: HN 4 - Unit 4 : Les Beaux-Arts 

Author: Rachael Ginsberg 

UNIT    

 

   

 

Subject: 
World 

Languages 
 

Country:USA  

Course/Grade: HN 4 French  
 

State/Group: NJ 

School: 

Egg Harbor 

Township 

High School 

      

     

 

   

 

   

 

UNIT SUMMARY 

In this unit, students will explore, discuss, and participate in les beaux-arts. Students will 

compare different forms of theatre and literature as they read Phantom of the Opera and 

excerpts from contemporary playwrights and authors such as; Molière, Beckett, and 

Sartre. Students will evaluate the impact of contemporary society on theatre and literature 

and explore ways in which literature both reflects and impacts society. Students will 

establish a cultural context for the works of well-known French authors and playwrights. 

Students will apply knowledge of farce and theatre of the absurd to act out a skit.  

 

   

   

 

   

 

UNIT RESOURCES    

 

Printed Materials:  

Imaginez, 2nd edition 
   

 

Resources:  

Le Fantôme De L’Opéra (adapted by Frand Milani and Paulette Collet) 

Le Tartuffe (excerpts) 

Molière (film) 

Le Tartuffe (film) 

Phantom of the Opera (film) 

Huis Clos (excerpts) 

En Attendant Godot (excerpts) 

Candide (excerpts) 
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Internet Resource Links: 

www.lemonade.fr 

www.tf1.fr 

www.tv5monde.com 

www.cours.fr 

www.phosphore.com 

www.lacroix.com/actualite 

www.canalacademie.com 

https://www.laits.utexas.edu/tex/ 

 

 

   

    

     

Stage One    

 

   

 

GOALS AND STANDARDS    

 

Standard State: NJ 

NJ.7.1. World Languages: All students will be able to use a world language in addition to English to 

engage in meaningful conversation, to understand and interpret spoken and written language, and 

to present information, concepts, and ideas, while also gaining an understanding of the 

perspectives of other cultures. Through language study, they will make connections with other 

content areas, compare the language and culture studied with their own, and participate in home 

and global communities.  

7.1.IH.A.1 Analyze and critique information contained in culturally authentic materials using 

electronic information and other sources related to a variety of familiar and some unfamiliar topics. 

7.1.IH.A.2 Demonstrate comprehension of spoken and written language as expressed by 

speakers of the target language in formal and informal settings, through appropriate responses.  

 7.1.IH.A.4      Analyze historical and political contexts that connect or have connected famous 

people, places, and events from the target culture(s) with the United States.  

7.1.IH.A.5 Synthesize information from oral and written discourse dealing with a variety of 

topics. 

7.1.IH.A.7 Infer the meaning of some unfamiliar words and phrases in new formal and 

informal contexts.  

7.1.IH.A.8 Analyze structures of the target language and comparable linguistic structures in 

English. 

   

http://www.lemonade.fr/
http://www.tf1.fr/
http://www.tv5monde.com/
http://www.cours.fr/
http://www.phosphore.com/
http://www.lacroix.com/actualite
http://www.canalacademie.com/
https://www.laits.utexas.edu/tex/
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7.1.IH.B.2 Give, respond to, and ask for clarification on detailed oral and written directions, 

commands, and requests.  

7.1.IH.B.3 Interact in a variety of familiar situations using culturally appropriate verbal and 

non-verbal communication strategies. 

7.1.IH.B.4 Ask and respond to questions as part of a group discussion of topics and situations 

of a personal, academic, or social nature.  

7.1.IH.B.5 Engage in oral and/or written discourse in a variety of timeframes on topics of 

personal or social interest or on topics studied in other content areas. 

7.1.IH.C.2 Create and perform stories, poems, short plays, or oral reports based on personal 

experiences and/or that reflect cultural perspectives associated with the target culture(s).  

7.1.IH.C.3 Use language creatively in writing for a variety of purposes.  

7.1.IH.C.4 Explain the structural elements and/or cultural perspectives found in culturally 

authentic materials.  

7.1.IH.C.5 Explain cultural perspectives associated with the target culture(s), as evidenced by 

the cultural products and cultural practices associated with the target culture(s), and compare 

these perspectives with those of one’s own culture. 

 

 

   

 

ENDURING UNDERSTANDINGS     

 

I will understand that... 

 The mood and tone alter based on the message of the play/literature. 

 Theatre and literature both reflects and challenges attitudes and norms within a society 

 Theatre impacts the views of a society. 

   

    

 

ESSENTIAL QUESTIONS  

 How does mood affect the message of a play/literature? 

 How does theatre and literature affect society? 

 How do the arts both challenge and reflect cultural perspectives? 

   

 
 

KNOWLEDGE AND SKILLS 
   

 

Student will know : 

 Vocabulary for discussing literary 

works and plays. 

Student will be able to: 

 Determine mood and tone. 

 Interpret the message of a 

play/literary work 
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 Vocabulary for discussing genres of 

theatre. 

 Famous French authors in the 

genres of satire, existentialism, 

theatre of the absurd, and farce. 

 Conditional (recycled) 

 Subjunctive (recycled) 

 Past tenses (recycled) 

 Recognize elements of society 

present in a play/literary work. 

 Assess the impact of playwrights and 

authors on society. 

 Determine and recreate elements 

present in satire, existentialism, 

theatre of the absurd, and farce. 

 Establish a cultural context for well-

known French authors/playwrights 

and their works. 

 Write and act out a skit. 

 

   

  
 

Stage Two    

 

   

 

PERFORMANCE TASKS     

 

Title: Interpretive 

Watch a scene from a play and answer questions, find meaning from context, and make inferences. 

 

Suggested Rubrics: http://flenj.org/CAPS/?page=147 

 

 Title: Interpersonal 

Discuss a quote from a famous French author/playwright and describe and defend what it means 

and if it has any application to contemporary life. 

 

Suggested Rubrics: http://flenj.org/CAPS/?page=147 

 

  Title: Presentational 

Students will write and act out a skit in the style of farce. 

 

Suggested Rubrics: http://flenj.org/CAPS/?page=147 

   

 OTHER EVIDENCE    

 

quizzes  
homework 
partner practice  

   

http://flenj.org/CAPS/?page=147
http://flenj.org/CAPS/?page=147
http://flenj.org/CAPS/?page=147
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formative assessments 
Quarterly Exam (10%)  

 

   

       

 StStudent’s self-assessment: 

I     I  can:  

 Determine mood and tone. 

 Interpret the message of a play/literary work 

 Recognize elements of society present in a play/literary work. 

 Assess the impact of playwrights and authors on society. 

 Identify and recreate elements present in satire, existentialism, theatre of the absurd, and 

farce. 

 Understand the cultural context for well-known French authors/playwrights and their works. 

 Write and act out a skit. 

 

1 

  

 

    

Stage  Three    

    

 LEARNING ACTIVITIES     

 

Week 1:  Intro to Fantôme de l’Opéra by Gaston Leroux. Students will begin to read, answer 

comprehension questions, and discuss.   

 

Week 2: Continue to read Fantôme de l’Opéra 

 

Week 3: Quiz. Brainstorm: What French authors/playwrights for you know? What genres of theatre 

can you name?  Make a list of genres, authors/playwrights and their works. Discuss how theatre 

and literature continues to evolve. Watch documentary on changes in theatre post WW II. Predict 

and evaluate the influence of society on theatre. Discuss how society reacted to Theatre of the 

Absurd. Students will read excerpts from the works of Voltaire, Beckett, and Sartre. Students will 

distinguish between the styles of the playwrights. 
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Week 4:  Interpretive. Intro to Molière. Students will learn about his influence on theatre and 

French society. Explore the concept of farce as presented by Molière. Students will begin to watch 

the film Molière, answer questions and discuss. 

 

Week 5:  Molière continued. Students will read about Farce and discuss the style and its impact on 

theatre and society. Students will read and discuss an excerpt from Molière’s Tartuffe. Students will 

identify elements of farce. Students will watch a clip from a staged version of Tartuffe. 

 

Week 6: Students will collaborate in small groups to create mini-scenes in one of the styles of 

theatre we have studied (satire, existentialism, or farce). Students will perform the mini-scenes 

and the class will surmise which style was chosen. Interpersonal Assessment 

 

Week 7: Begin to plan and prepare for presentational assessment.  Students will watch La 

Tartuffe. 

 

Week 8: Presentational Assessment 

 

Week 9: Quarterly 



Curriculum Resources - Differentiated Instruction 

 

Special Education Interventions in General Education 

 

Visual Supports 

Extended time to complete tests and assignments 

Graphic Organizers 

Mnemonic tricks to improve memory 

Study guides 

Use agenda book for assignments 

Provide a posted daily schedule 

Use of classroom behavior management system 

Use prompts and model directions 

Use task analysis to break down activities and lessons into each individual step needed to 

complete the task 

Use concrete examples to teach concepts 

Have student repeat/rephrase written directions 

Heterogeneous grouping 

 

Resources: 

Do to Learn: 

http://www.do2learn.com/  

 

Sen Teacher: 

http://www.senteacher.org/  

 

Intervention Central: 

http://www.interventioncentral.org/  

 

Learning Ally: 

https://www.learningally.org/  

 

 

 

English Language Learners Interventions in Regular Education 

Resources: 

FABRIC - Learning Paradigm for ELLs (NJDOE) 

www.nj.gov/education/bilingual/pd/fabric/fabric.pdf  

 

Guide to Teaching ELL Students 

http://www.colorincolorado.org/new-teaching-ells  

 

Edutopia - Supporting English Language Learners 

https://www.edutopia.org/blog/strategies-and-resources-supporting-ell-todd-finley  

http://www.do2learn.com/
http://www.senteacher.org/
http://www.interventioncentral.org/
https://www.learningally.org/
http://www.nj.gov/education/bilingual/pd/fabric/fabric.pdf
http://www.nj.gov/education/bilingual/pd/fabric/fabric.pdf
http://www.nj.gov/education/bilingual/pd/fabric/fabric.pdf
http://www.nj.gov/education/bilingual/pd/fabric/fabric.pdf
http://www.nj.gov/education/bilingual/pd/fabric/fabric.pdf
http://www.colorincolorado.org/new-teaching-ells
https://www.edutopia.org/blog/strategies-and-resources-supporting-ell-todd-finley


 

Reading Rockets 

http://www.readingrockets.org/reading-topics/english-language-learners  

 

 

 

Gifted and Talented Interventions in Regular Education 

Resources: 

Who are Gifted and Talented Students 

http://www.npr.org/sections/ed/2015/09/28/443193523/who-are-the-gifted-and-talented-and-

what-do-they-need  

 

Hoagies Gifted Education Page 

http://www.hoagiesgifted.org/programs.htm  

 

 

 

21st Century Learning 

Resources: 

Partnership for 21st Century Learning 

http://www.p21.org/  

 

Career Ready Practices (NJDOE) 

http://www.nj.gov/education/cte/hl/CRP.pdf  

 

  

  

  

  

 

http://www.readingrockets.org/reading-topics/english-language-learners
http://www.npr.org/sections/ed/2015/09/28/443193523/who-are-the-gifted-and-talented-and-what-do-they-need
http://www.npr.org/sections/ed/2015/09/28/443193523/who-are-the-gifted-and-talented-and-what-do-they-need
http://www.hoagiesgifted.org/programs.htm
http://www.p21.org/
http://www.nj.gov/education/cte/hl/CRP.pdf

